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Introduction
This is the seventh, and final, in a series of policy and practice briefs produced by 
KnowledgeWorks and the National Center for the Improvement of Educational 
Assessment (Center for Assessment). These briefs are designed to assist states 
in thinking through the opportunities and challenges associated with assessment 
flexibility provided under The Every Student Succeeds Act (ESSA). They help define 
“Readiness Conditions” for states considering applying for the Innovative Assessment 
and Accountability Demonstration Authority under ESSA, and outline ways in which 
states can successfully implement an innovative assessment system at scale. 

1Brief seven in a series of policy and practice briefs designed to help states prepare for the ESSA Assessment and 
Accountability Demonstration Authority. We are grateful to the Nellie Mae Foundation for their generous support of 
this project.

Ensuring and Evaluating Assessment Quality for Innovative Assessment 
and Accountability Systems

Addressing Accountability Issues Including Comparability in the Design 
and Implementation of an Innovative Assessment and Accountability 
System

Supporting Educators and Students through Implementation of an 
Innovative Assessment and Accountability System

Evaluating and Continuously Improving an Innovative Assessment and 
Accountability System

Establishing a Timeline and Budget for Design and Implementation of an 
Innovative Assessment and Accountability System

Building Capacity and Stakeholder Support for Scaling an Innovative 
Assessment and Accountability System
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Overview
When Congress created the Innovative Assessment and Accountability Demonstration 
Authority under Section 1204 of ESSA, the intention was to provide states with an 
opportunity to build innovative, scalable systems of assessment that provide rich and 
useful data on student performance. Policymakers did not intend for a state to pilot an 
assessment system with districts indefinitely, but to instead work, over time, with all 
districts in the state to implement the innovative assessment system. As such, the law 
would require a participating state to scale its innovative assessment system statewide 
by the end of the Demonstration Authority (not to exceed five years) to ensure 
assessment results are consistent across the state for accountability and reporting 
purposes. 

Federal approval under Section 1204 will require a state to demonstrate a 
comprehensive and compelling plan for scaling its proposed innovative assessment 
system. This plan should, at a minimum, provide evidence addressing four critical 
areas: prior experience, capacity, stakeholder support, and structure. Each of these 
areas is described in greater detail below.

• Prior Experience—A state will need to demonstrate a track record of efforts to 
implement innovative assessments or innovative assessment items with a group 
of districts or in the state as a whole. If a state does not have prior experience in 
these areas, the state should provide evidence of a partnership with an external 
organization that has sufficient expertise to help design, build, and implement an 
innovative assessment system at scale.

• Stakeholder Support—A state will need to show evidence of widespread support 
across key stakeholder groups for implementation of the innovative assessment 
system including districts, local school boards, and organizations representing 
educators, parents, civil rights advocates, and business leaders. 

• Capacity—A state will need to describe the activities it will implement at the state 
and district levels to build capacity for statewide implementation of the innovative 
assessment system. This should include strategies for preparing educators and 
students, establishing readiness criteria for districts, ensuring comparable and 
reliable scoring of innovative assessments, securing resources and staff, removing 
state policy barriers, and mitigating risk. 

• Structural Shifts—In addition to building internal capacity, a state department 
of education should build external capacity by exploring strategies to create a 
more impactful structure. A state should consider strategies such as establishing 
intermediate units to provide professional development and other supports to 
districts, technological needs for the state and districts, and shifts in the way 
financial resources are used to support innovative systems of assessment.
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While an interested state must produce a strong plan for scaling its proposed 
innovative assessment system by the end of its Demonstration Authority timeline, 
the law provides states with some flexibility if they are not yet ready to scale the 
assessment system statewide. At the end of the Demonstration Authority, a state 
may request a two-year extension as long as the state continues to meet all of the 
application requirements and has a plan for transitioning to statewide use by the end 
of the two-year extension. At the conclusion of the two-year extension, a state may 
request an additional waiver2 from the U.S. Secretary of Education if it continues to 
make significant progress but is not yet ready to transition its system to statewide use. 
Approval would be conditional on state evidence that it can achieve statewide scale 
in a reasonable amount of time. Any State that is unable to provide the necessary 
evidence to the Secretary for the two-year extension or wavier process will be subject 
to withdrawal of the Demonstration Authority. 

Figure 1. Timeline for Scaling Statewide

The purpose of this brief is to help states develop a thoughtful plan for scaling, and 
sustaining an innovative assessment system by leveraging prior experience, building 
statewide capacity, broadening stakeholder support, and reconsidering structure and 
structural supports. We begin with a discussion of alignment to the state’s theory of 
action. Then, we discuss stakeholder engagement and support, including ways the 
state can tailor messages for multiple stakeholder groups to ensure buy-in, ultimately 
helping build capacity for innovative assessment work. Next, we outline ways in which 
districts and states can ensure their innovations are sustainable, including state 
policies that will enable this work long term. We also provide descriptions of the state 
and local roles for successfully scaling a new system of assessment. Finally, we provide 
a short case study highlighting states that have made policy changes that would 
enable districts to implement innovative assessment systems.

Up to 7 states
initially may apply
for a 5 year pilot.

The Secretary may open 
this to all states after

year 3.

Participating states may 
request a waiver (USED 
proposed regulations 

would cap this at 1 year).

Secretary and 
peer review panel 

determine whether a 
participating state is 

ready to transition out 
of the Demonstration 

Authority. 

Participating states 
may request a 2 year 

extension.

5 2 1 8 years=++

2The U.S. Department of Education’s proposed regulations for Section 1204 would cap the waiver for participating 
states at one-year. The Department’s reason for this proposal is to ensure that a State does not continue to 
operate two assessment systems in the state in perpetuity.
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Alignment to the Theory of Action
The first brief in the series, “Project Narrative: Creating a State Vision to Support the 
design and Implementation of an Innovative Assessment and Accountability System,” 
emphasized the paramount importance of a clearly articulated state vision and 
aligned theory of action. The state vision is foundational to building deep, meaningful 
capacity and strong stakeholder support for scaling the innovative assessment 
and accountability system. The vision provides a frame for the aims, mechanisms, 
and supports needed both inside and outside of the education system to build 
support for the work, support the educators executing the work, and sustain and 
continuously improve the system. Furthermore, as outlined in Brief #1, there are 
three cross-cutting elements that are critically important when building capacity and 
stakeholder support: equity, continuous improvement, and transparency. These cross-
cutting elements not only drive a high-quality education system but also coherently 
connect the design of the innovative assessment system to the implementation 
in the state’s schools and classrooms. As a state builds capacity in all levels of the 
system and engages with stakeholders (students, parents, teachers, administrators, 
community and business leaders, etc.), these elements will help the state establish 
deep ownership in the system. Equity ensures that the system is serving all students. 
Continuous improvement fosters a responsiveness and refinement to the system. 
Lastly, transparency allows for stakeholders to be engaged from the creation and 
piloting of the system through the scaling process allowing, once again, for authentic 
engagement, focused calibration to ensure fidelity of implementation across districts, 
and deep ownership.

Prior Experience 
The first step in creating a plan for scaling an innovative assessment system is to 
identify any prior experience the state can leverage to strengthen the quality of 
the state’s effort moving forward. This type of prior experience can take multiple 
forms. The state could look towards pilot programs that encourage innovation like 
Ohio’s Performance Assessment Pilot,3 or could cite concerted efforts to increase 
transparency like Colorado’s communications toolkit that provides an opportunity for 
parents and students to easily access what to expect from assessments and how to 
use assessment results to help students.4 Other examples of prior experience could 
include expanding credit flexibility, or broader innovation school legislation.

A state’s existing initiatives and partnerships can also prove useful for documenting 
prior experience. Highlighting current partnerships shows evidence of innovation, 
and partnerships with external organizations can show the state’s desire to increase 
capacity to help design, build, and implement an innovative assessment system at 
scale. Membership with groups like the Innovation Lab Network through the Council 
of Chief State School Officers, EdLeader21, and the New England Secondary School 
Consortium, funded by the Nellie Mae Education Foundation, show evidence of 
partnerships that increase state and district capacity through learning networks 
to strengthen the quality of the state’s effort to move towards implementing an 
innovative assessment system. 

3http://education.ohio.gov/Topics/Ohios-Learning-Standards/Ohio-Performance-Assessment-Pilot-Project-OPAPP
4https://www.cde.state.co.us/communications/tools

http://education.ohio.gov/Topics/Ohios-Learning-Standards/Ohio-Performance-Assessment-Pilot-Project-OPAPP
https://www.cde.state.co.us/communications/tools
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Additionally, forming a partnership with organizations that have expertise in 
assessment system design and implementation would allow a state to leverage 
the organization’s prior experience that a state may not currently have on its own. 
Organizations such as the Center for Assessment, the Center for Collaborative 
Education, Stanford’s Center for Assessment, Learning, and Equity (SCALE), the Center 
for Innovation in Education, and several other organizations bring technical expertise 
in addition to valuable experience in the practical and operational concerns related to 
developing and implementing an innovative assessment system at scale. 

Building Stakeholder Support5 
Developing Appropriate Messages for Stakeholder Audiences

As a requirement for approval, states must show widespread support across key 
stakeholder groups for implementation of the innovative assessment system. If done 
well, stakeholder support can help the state education agency build capacity and 
achieve its goals because the same groups that support the new assessment system 
will also become invested in its success. In particular, key stakeholders include district 
leaders, local school boards, and organizations representing educators, parents, civil 
rights advocates, and business and community leaders.6 States must engage these key 
groups, particularly local district leaders and boards, in the development of a vision 
and theory of action to inform an application proposal. Once the state establishes 
which audiences will be most interested in, and affected by, a new assessment system, 
the state must tailor its communication efforts to ensure key stakeholders are deeply 
informed and engaged. As an example, developing the appropriate messages for local 
community leaders around the state could lead to their engagement in the design 
process, allowing for their voices to help define a successful graduate in the state.

In order to reach appropriate audiences, state communication efforts should include 
strategies to reach specific audiences with tailored messages, understanding that 
influencing mindsets and behaviors takes time and effort. Once a state has identified 
the appropriate stakeholders, the next step is to perform an analysis of how each 
group can be thoughtfully targeted and engaged. Some questions to consider:

Overall Buy-In
1) Does each group know about the innovative assessment system? What do they 

know about the new initiative? 
2) How deeply will each stakeholder group need to be involved in the new 

assessment process and system? How will the level of buy-in differ between 
groups? Which groups will want to and should intimately shape and implement 
new systems of assessments?

3) What are the barriers to a stakeholder group fully supporting or participating in 
reaching assessment goals?

4) What do they gain from this new assessment system?

5KnowledgeWorks. (2015). Strategic Planning and Communications Toolkit.
6For a more specific, comprehensive list of stakeholder audiences, see Appendix 1.
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Group Dynamics
1) What are the characteristics of each group?
2) What are the language considerations?
3) What and/or who are they influenced by?
4) What makes new information credible for them?
5) What and/or who could motivate change or action?

See/Understand the Need for Change
1) What specifically is each group doing now that will be different as a result of the 

changes in assessment?
2) What skill or knowledge gaps will have to be addressed for each group to fully 

engage with the new system?
3) How will the change be perceived? Why?
4) What do they need to know ahead of the change?
5) What do you want them to do?
6) How do you want them to feel?

Finally, it is important to tailor a message about the new assessment system for each 
audience based on answers to the above questions. These messages will likely overlap 
with one another, but are meant to ensure the state is attentive to each stakeholder 
group’s needs, and thus gain their support for the innovative assessment system. 

SWOT and Gap Analysis for Support7 

Assessing the state’s Strengths, Weaknesses, Opportunities, and Threats through a 
SWOT analysis is a very simple process that can offer powerful insights into the issues 
affecting stakeholder buy-in for a new assessment system (See below SWOT Analysis 
Tool). This type of analysis can also offer a realistic view of the capacity of the state in 
building the system. The SWOT analysis begins by conducting an inventory of internal 
strengths and weaknesses related to new types of assessments in the state. Are there 
enabling policies in place to make this feasible? Do audiences within the department 
of education understand the goal of the new system? What stakeholder groups have 
already bought into the concept?

Then, the analysis considers the external opportunities and threats that may affect the 
success of the state, based on the environment and engagement from stakeholders. 
One opportunity might be the ability to identify state-specific strategies to close 
achievement gaps and address equity issues, while a recognized threat might be 
building the political will to create thoughtful change under ESSA at a time when 
departments are underfunded or in transition.

7KnowledgeWorks. (2015). Strategic Planning and Communications Toolkit.



Figure 2. Simple SWOT Analysis Tool

The primary purpose of the SWOT analysis is to identify and assign each significant 
issue, positive and negative, to one of the four SWOT categories. The SWOT analysis 
will be a useful tool in developing and confirming the state’s goals related to capacity 
and engagement for the upcoming change in assessments. The internal strengths and 
weaknesses compared to the external opportunities and threats can offer additional 
insight into the condition and potential of the state’s new assessment system. 
Questions to ponder here include:

1) How can the state use the strengths to better take advantage of opportunities 
ahead and minimize the harm that threats may introduce if they become a 
reality? 

2) How can weaknesses be minimized or eliminated? 
3) How can each of these areas be addressed through a purposefully designed 

theory of action?

The true value of SWOT analysis is in bringing this information together to assess 
the most promising opportunities and the most crucial issues. In this case, if a state 
conducts the analysis carefully and thoughtfully, they will be prepared to engage 
stakeholders in a meaningful way and be ready to strategize on how to build internal 
capacity ahead of the implementation of an innovative assessment system. 

Building Internal Capacity 
Because of the innovative nature of the assessment pilot and the requirement to 
scale at the state level, it is likely that states will discover a need to build internal 
capacity through the SWOT analysis. By understanding prior history the state has with 
innovative education policies and initiatives, and utilizing the strategic relationships 
stakeholder support can provide, states can begin thinking about building their 
capacity to scale this work. 

As an example, the following key activities are examples of how New Hampshire built 
and continues to build state and local capacity for the New Hampshire Performance 
Assessment for Competency Education (PACE) pilot program.

1) New Hampshire created a policy structure for the development and 
implementation of state model and local competency education systems. These 
policies have provided some common language and structure for establishing 
competency education systems in local school districts.

Ensuring and Evaluating Assessment Quality | 10
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2) A tiered system of supports for bringing districts into the pilot, providing 
professional development, and moving them into the implementation phase of 
the pilot. Internal experts and external consultants work together to design a 
coherent system of professional development for incoming districts, customized 
review and feedback for transitioning districts, and on-going, intensive 
implementation support for fully-participating districts. Not only does this system 
build long-term capacity, but it serves the end-goal of scaling the innovation 
statewide.

3) Investing in an integrated technology system that supports the long-term goals of 
the PACE pilot for serving as the statewide assessment system in place of current 
standardized assessments. A key lever in building internal capacity within the 
state of New Hampshire is procuring appropriate technology for serving the many 
data needs associated with producing student scores and the on-going validation 
of the innovative assessment system. New Hampshire is actively in the process 
of developing a custom technology that can be used by the NHDOE to house and 
manage the PACE data, rather than relying on external vendors to provide these 
services. As with the tiered system of supports, this system will also support the 
scalability of the pilot as the data collection and analyses procedures will become 
more automated within a centralized data platform.

4) A technical advisory committee comprised of nationally-recognized experts in the 
field of educational assessment and measurement meet at least once-annually 
to review the activities associated with the design and implementation of the 
innovative assessment system. Importantly, this committee informs the selection 
of the programmatic criteria for success and the design of the validation plan—
including the analyses to be conducted to support the intended interpretations 
and uses of the PACE annual determinations. The technical advisory committee 
not only contributes to building internal capacity, but adds to the external 
credibility of the PACE pilot. 

More Key Questions for States to Address 
As states and districts take steps to develop capacity and engage stakeholders around 
next generation assessments, they should consider the following questions:

• What are the capacity needs required to build an assessment system aligned with 
the state’s vision for teaching and learning?

• Does this capacity exist internally or would a partnership provide such capacity?
• What stakeholders should be engaged in order to cultivate the deep commitment 

necessary to successfully implement and scale an innovative system of 
assessments?

• How can states and districts partner to lead the stakeholder engagement process?
• Does the state have the prior experience to successfully implement a new system 

of assessments?
• If not, is there a partnership that would provide such experience?
• Are there additional polices that should be created and/or changed in order to 

scale next generation assessments?
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Sustainability Through Policy and 
Recognition of Roles
Enabling Policies

To ensure sustainability of an innovative assessment system, as is required by states 
seeking to implement this pilot, prior experience, stakeholder support, and internal 
capacity are imperative, but are not the only factors affecting the system’s success. As 
state leaders build their vision and theory of action for implementing an innovative 
assessment system, they should consider the wider policy environment in the state 
that will enable the implementation and sustainability of these assessments. By 
comprehensively examining the policy environment in their states, leaders should 
identify and try to remove the barriers that hinder the implementation of an 
innovative assessment pilot. Further, removing potential barriers to next generation 
assessments gives districts an easier path to implementing these assessments in 
classrooms while also increasing student and stakeholder engagement. Potential 
policies for state leaders to consider include:

• Credit Through Assessment—Awarding learners credit towards a high school 
diploma if they are able to demonstrate mastery of college and career ready 
standards through assessments aligned to those standards. 

• Graduation Based on Mastery—Including credits based on mastery of academic 
standards rather than simply seat time as part or all of high school diploma 
eligibility.

• Performance-based Assessments for Credit—Allowing districts to award credit 
towards graduation through the completion of performance-based assessments; 
including portfolios, performances, papers, projects, and presentations; in an 
effort to more accurately measure students’ learning. 

• Multiple Testing Windows—States and districts should use the flexibilities 
provided in ESSA to build an assessment system that responds to the needs of 
each student and not to perpetuate ineffective test preparation strategies. This 
includes permitting students the opportunity to take assessments when they 
are ready and providing them the opportunity to demonstrate mastery multiple 
times8 if necessary.

• Involvement of District Partners—Encouraging districts to develop high-quality 
local assessment systems, including those necessary to assess competency and 
personalized learning pathways. To the extent that the results of these local 
assessments count in annual determinations of proficiency (as required under 
ESSA), these systems must be subject to state monitoring and quality evaluations. 
This allows districts to measure competency as students move towards 
proficiency while also aligning assessments to students’ own interests and goals. 
It is incumbent on the state to work with districts to build local capacity to develop 
and implement assessments and assessment systems that will successfully 
measure complex demonstrations of learning.

8Although we recognize that depending on the system design, there could be considerable cost and logistical issues 
that need to be overcome in order to enact such a practice.
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Additionally, states must consider other policies that will further enable districts 
to implement next generation assessments. This is critical to ensuring the entire 
education system aligns with the innovative assessment system designed by the state. 
Alignment is especially important as states begin to scale new assessments statewide. 
To maximize the impact of a next generation assessment system on student learning 
outcomes, consider the following policies:

• Curriculum and Instruction—Modernizing the statewide teacher credentialing 
processes, allowing districts to rethink how adults in the system contribute to a 
student learning.

• Student Support—Providing increased flexibility in the use of time during the 
school day and school year, as well as how districts calculate daily instructional 
hours, enables districts to deliver learners data-driven supports in an as-needed 
manner.

• Learning Environments and Partnerships—Seat-time requirement waivers 
provide the opportunity for districts to offer learning experiences outside of the 
school building and, in some cases, outside of the traditional school day. Further, 
allowing districts to award credit for those learning experiences empowers 
students to pursue learning experiences that best meet their needs and interests.

 
• Technology and Data Systems—Offering flexibility in the procurement of 

technology infrastructure and data systems makes it easier for districts, teachers, 
and students to make data-driven decisions that improve student academic 
performance.
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State and District Roles

States and districts each have specific roles to play in scaling innovative systems of 
assessment. While there are certainly differences in these roles, many of the functions 
overlap and support one another. A state cannot do this work without districts just as 
districts cannot do this work without the states.

State District
Lead the co-creation, with the pilot 

district, of a vision, plan, and theory of 
action for demonstration districts and 

for scaling statewide, setting a direction 
for the new system of assessments. 

Build public will in support of the vision 
and theory of action.

Create a plan for implementing innovative 
assessments within the local context.

Establish district-readiness criteria and 
identify cohorts of participating districts 

across the demonstration timeline.

Align resources, both people 
and financial, to create and sustain 

local systematic capacity.
Address federal requirements that 

states engage with demographically 
diverse school districts throughout 
the demonstration timeline, with 
the final goal that the districts are 

demographically similar to the state’s 
population as a whole.

Ensure stakeholder buy-in 
through local engagement.

Remove policy barriers to enable 
district implementation.

Contribute to the state-wide effort by 
collecting data and actively participating 
in the continuous improvement process.

Provide professional development 
and technical assistance to build 

local expertise and capacity.

Actively participate in building local 
expertise and capacity by identifying and 

supporting teacher leaders, allocating 
appropriate resources to support 

professional learning, and supporting 
local school and district leaders as 

leaders of the innovation.

Ensure implementation quality and 
fidelity to the theory of action.

Engage in reflective practices to evaluate 
the extent to which the district is faithfully 

implementing the pilot. 

Certify that assessments meet the 
technical requirements of ESSA.

Participate with the state and 
technical experts in data collection 

and quality evaluation activities such 
as cross-district calibration.
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State Examples
While many states have begun to explore policies that support innovative assessment 
design, no single state has made the comprehensive policy changes necessary to 
enable scaling innovative assessments statewide. New Hampshire has made the most 
progress and should be commended for pioneering the advocacy and policy changes 
necessary to begin piloting an innovative assessment system in the state. Additionally, 
several different states have made changes to policies that, when combined, would 
create a policy environment that supports scaling next generation assessments. Both 
Florida9 and Indiana10 provide credit for classes in which students are not enrolled 
as long as they achieve a passing score on assessments that are aligned with the 
appropriate academic standards. Oklahoma11 students can earn a high school diploma 
based on demonstration of mastery instead of seat time. New Hampshire12 and 
Maine13 students must demonstrate mastery to earn a high school diploma. 

Performance-based assessments are often used to more accurately determine 
students’ depth of learning. Policies in Kentucky14 and Michigan15 encourage districts 
to measure learning using performance-based assessments including portfolios, 
performances, and projects. Students in Oregon16 and Alaska17 are provided the 
opportunity to take assessments multiple times, if necessary, in order to demonstrate 
mastery of college and career ready standards. In New Jersey,18 districts are able 
to choose from a menu of state-approved assessments, including state education 
agency-approved, locally developed competency-based assessments. Separately, none 
of these policies provide the flexibility necessary to scale next-generation assessments, 
but taken in aggregate, they can offer the environment necessary to take innovative 
systems of assessment state-wide.

9http://www.leg.state.fl.us/Statutes/index.cfm?App_mode=Display_Statute&Search_String=&URL=1000-1099/1003/Sections/1003.4295.html
10http://iga.in.gov/static-documents/f/3/3/f/f33fa8ef/TITLE20_AR36_ar36.pdf
11http://oklegal.onenet.net/oklegal-cgi/get_statute?99/Title.70/70-11-103.6.html
12http://education.nh.gov/innovations/hs_redesign/background.htm
13http://www.mainelegislature.org/legis/statutes/20-A/title20-Asec4722-A.html
14http://www.lrc.ky.gov/kar/704/003/305.htm
15http://www.legislature.mi.gov/(S(p313k3xar5dvt0gavpff1pqx))/mileg.aspx?page=getObject&objectName=mcl-380-1279b
16http://www.ode.state.or.us/wma/teachlearn/testing/admin/2016-17_tam.pdf
17https://education.alaska.gov/regs/filed/4AAC_06_065.pdf
18http://www.state.nj.us/education/code/current/title6a/chap8.pdf

http://www.leg.state.fl.us/Statutes/index.cfm?App_mode=Display_Statute&Search_String=&URL=1000-1099/1003/Sections/1003.4295.html
http://iga.in.gov/static-documents/f/3/3/f/f33fa8ef/TITLE20_AR36_ar36.pdf
http://oklegal.onenet.net/oklegal-cgi/get_statute?99/Title.70/70-11-103.6.html
http://education.nh.gov/innovations/hs_redesign/background.htm
http://www.mainelegislature.org/legis/statutes/20-A/title20-Asec4722-A.html
http://www.lrc.ky.gov/kar/704/003/305.htm 
http://www.legislature.mi.gov/(S(p313k3xar5dvt0gavpff1pqx))/mileg.aspx?page=getObject&objectName=mcl-380-1279b 
http://www.ode.state.or.us/wma/teachlearn/testing/admin/2016-17_tam.pdf
https://education.alaska.gov/regs/filed/4AAC_06_065.pdf
http://www.state.nj.us/education/code/current/title6a/chap8.pdf
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Summary
This final brief in our series of State Readiness Conditions publications is designed 
to help states identify strategies for building capacity, stakeholder support, and 
sustainability of an innovative assessment system. We also offer examples of state 
policies that would help states create the policy environment that would enable 
states and districts to pilot and scale next generation approaches to assessment. 
KnowledgeWorks and the Center for Assessment will continue to support states as 
they consider an application under the Innovative Assessment and Accountability 
Demonstration Authority. For an in-depth look at other aspects of the Demonstration 
Authority, states should consider downloading the other briefs in our series.

ENSURING AND 
EVALUATING 
ASSESSMENT 
QUALITY
for Innovative Assessment
and Accountability Systems

ADDRESSING 
ACCOUNTABILITY 
ISSUES
INCLUDING 
COMPARABILITY 
in the Design and Implementation 
of an Innovative Assessment and 
Accountability System

SUPPORTING 
EDUCATORS
AND STUDENTS
through Implementation of an Innovative 
Assessment and Accountability System

EVALUATING AND 
CONTINUOUSLY 
IMPROVING
an Innovative Assessment 
and Accountability System

ESTABLISHING 
A TIMELINE AND 
BUDGET FOR 
DESIGN AND 
IMPLEMENTATION
of an Innovative Assessment and 
Accountability System
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Additional Support
KnowledgeWorks and the Center for Assessment are available to help states as 
they explore, design, and implement next generation assessment systems. Contact 
information for our organizations is listed below. 

KnowledgeWorks can help states, districts, and other interested stakeholders 
establish the policy environments to support personalized learning at scale. The 
organization’s expertise spans the federal, state, and district levels, supporting 
states with strategies to leverage current policy opportunities, remove existing 
policy barriers, and develop new policies that will help states create an aligned policy 
environment to support personalized learning. To learn more, contact the following 
people:

For State Policy and Alignment:
Matt Williams
Vice President of Policy and Advocacy
Williamsm@knowledgeWorks.org

For Federal Policy and Alignment:
Lillian Pace
Senior Director of National Policy 
pacel@knowledgeworks.org

The Center for Assessment strives to increase student learning through more 
meaningful educational assessment and accountability practices. We engage in deep 
partnerships with state and district education leaders to design, implement, and 
evaluate assessment and accountability policies and programs. We strive to design 
technically sound policy solutions to support important educational goals. The Center 
for Assessment’s professionals have deep expertise in educational measurement, 
assessment, and accountability and have applied this expertise to assessment 
challenges ranging from improving the quality of classroom assessments to ensuring 
the technical quality of state’s large-scale achievement tests and ultimately to 
designing coherent assessment and accountability systems.

For Assessment and Accountability System 
Design and Strategic Implementation:
Scott Marion, Ph.D.
Executive Director
smarion@nciea.org 

For Technical Quality and Comparability 
Design and Analyses:
Susan Lyons, Ph.D.
Associate
slyons@nciea.org 

For Assessment Quality and Performance 
Assessment Development:
Jeri Thompson, Ed.D.
Senior Associate
jthompson@nciea.org 
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Media Mainstream, traditional
Web-based

Social
State Policymakers State Board of Education

State Superintendent of Public 
Instruction
Legislators

State Department of Education staff
K–12 Audiences Local School Board members

District office/County staff
Principals
Teachers
Parents

Students
Higher Education Audiences Higher Education system leaders

Local college leadership
Faculty

Business and Community Audiences Parents
Local Teachers’ Union

Community organizations
Civil Rights organizations

Philanthropic organizations (e.g. Rotary)
Business leaders/Executives

Local business coalitions
Chamber of Commerce

Military families
Faith-based organizations

Appendix: Stakeholder Groups for Engagement
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About Us

KnowledgeWorks is a nonprofit organization dedicated to advancing personalized learning 
that empowers every child to take ownership of their success. With nearly 20 years 
of experience exploring the future of learning, growing educator impact and working 
with state and federal policymakers, our passionate team partners with schools and 
communities to grow a system-wide approach to sustain student-centered practices 
so that every child graduates ready for what’s next. www.knowledgeworks.org

The National Center for the Improvement of Educational Assessment, Inc. (Center for 
Assessment) is a Dover, NH based not-for-profit (501(c)(3)) corporation that seeks to 
improve the educational achievement of students by promoting enhanced practices 
in educational assessment and accountability. The Center for Assessment does this by 
providing services directly to states, school districts, and other organizations regarding 
the design, implementation, and evaluation of assessment and accountability systems. 
As a non-profit organization committed to the improvement of student learning, the 
Center for Assessment maintains a strong “open-source” ethic in terms of distributing 
its many creations and inventions. For example, the Center has developed many tools 
related to alignment methodology, student growth analyses, student learning objectives, 
comparability methods for innovative assessment systems, and validity evaluation that 
it provides freely to its clients and other non-commercial entities. www.nciea.org
 

The Nellie Mae Education Foundation is the largest philanthropic organization in New England 
that focuses exclusively on education. The Foundation supports the promotion and integration 
of student-centered approaches to learning at the middle and high school levels across 
New England—where learning is personalized; learning is competency-based; learning takes 
place anytime, anywhere; and students exert ownership over their own learning. To elevate 
student-centered approaches, the Foundation utilizes a four-part strategy that focuses on: 
building educator ownership, understanding and capacity; advancing quality and rigor of 
SCL practices; developing effective systems designs; and building public understanding and 
demand. Since 1998, the Foundation has distributed over $180 million in grants. For more 
information about the Nellie Mae Education Foundation, visit www.nmefoundation.org.

www.knowledgeworks.org
www.nciea.org
http://www.nmefoundation.org

